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t is estimated that 1% of the population is on the autism spectrum (around 5 million people in
Europe)1. If you include their families, autism touches the lives of over 30 million Europeans. The
condition impacts all aspects of the individual’s experience, including how they learn2. Autistic children
share common needs with others and are entitled to appropriate childcare. However, they have specific
needs related to communication, social understanding, flexibility, and sensory processing. Meaningful
access to appropriate childcare is crucial for autistic children.3
In recent years, there has been a growing interest in the availability and the quality of early education and
care (ECEC) in the European Union, due to an increased understanding of the importance of early years
in children’s development as well as the need of supporting families’ work-life balance.
Currently available competence frameworks for childminders do not include specific modules dedicated
to learning for children with special needs, these aspects are only superficially addressed in general
training modules. This has a direct impact both on their employability opportunities, and on the
availability of skilled workers for families. Some brief ad hoc lifelong learning modules are available for
some of the most common disabilities. These are largely inadequate to address the need of skilled
caretakers of families who have children on the autism spectrum. In this context, the ChildIN project aims
at addressing this gap and providing specific blended training for childminders focusing on autism.

The lack of specific learning on autism for professionals was addressed by the ChildIN pilot training, and
childminders who benefited from it reported high satisfaction rates in Poland, Portugal and France.
 53 trainees completed successfully the ChildIN training: 16 trainees in Poland, 16 in France
and 21 in Portugal, respectively;
 65% of the enrolled trainees completed the training;
 Most of the trainees who completed the first week completed the full training with high
rates of motivation and satisfaction;
 76% were “satisfied” or “very satisfied” with the training programme;
 Two professional certifications will be submitted at national level in France and in Portugal
right after the project completion.
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hildIN addresses the lack of adequate training on autism for childminders in France, Portugal and
Poland in a context where national education and disability policies have been evolving in recent
years.
The project supported the implementation of national disability policy within these countries such as:




The National Autism Strategy (2018- 2022)4 in France5;
Decree-Law 3/2008, the Inclusive Education Act (Decree-Law 54/2018)6 in Portugal;
The Constitution (1997), the Charter of the Rights of Persons with Disabilities (1997), the
Education Law (2016)7, and the Resolution of the Senate on supporting and equalizing
opportunities for persons on the autism spectrum8 in Poland.

At the international level, the United Nations Convention of the Rights of Persons with Disabilities9 has
provisions in relation to education and provides guidance on how to achieve inclusive education from the
perspective of meeting the needs of all children. The convention, ratified by all the EU member states, as
well as the EU itself, outlines in ‘Article 24: Education,’ the importance of an inclusive education system
at all levels and lifelong learning, and also specialist teacher training, and what that training should entail
in more detail. Furthermore, ‘Article 7: Children with disabilities’ ensures the full enjoyment by children
with disabilities of all human rights and fundamental freedoms on an equal basis with other children; and
the equal right of autistic children to live in the community is also covered by ‘Article 19: Inclusion into
the communities’.
The United Nations Convention of the Rights of the Child10 (UNCRC) also recognizes the rights of children
with disabilities and the right to education “on the basis of equal opportunity” in articles 23 and 28,
respectively.
Moreover, the UN’s Sustainable Development Goals (2015-2030), and in particular SDG4 Quality
Education, highlights the necessity to “Ensure inclusive and equitable quality education and promote
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lifelong learning opportunities for all”. This can only be achieved when childminders are properly trained
to deal with the specificities of disability, such as the specific needs of autistic children.
At the EU level, “Chapter I: Equal opportunities and access to the labour market’ of the European Pillar of
Social Rights, outlines that “everyone has the right to quality and inclusive education, training and lifelong learning”. The Action Plan11 for its implementation recommends to “invests in high-quality and
inclusive education, training, skills and innovation, and ensures adequate social protection for all” in order
to “to strengthen the European social dimension across all policies of the Union as enshrined in the
Treaties12”.
Inclusive education has been put high on the education agenda by the EU. One of the six axes of the
European Education Area13 is dedicated to inclusive education and lifelong learning for all, starting with
early childhood education and care. Education policies will continue to be supported by the European
Agency for Special Needs and Inclusive Education14. In the framework of the Strategy for the Rights of
Persons with Disabilities 2021-203015, the Commission will collect policies and practices promoting
educational achievements of persons with disabilities in the Member States to feed into policymaking.
Synergies with a view to access and promote quality education including early childhood and care will be
fostered by the new EU Strategy on the Rights of the Child16 and the European Child Guarantee17.
At the same time, the European Skills Agenda18 aims at boosting skills and Vocational Education and
Training (VET) , in order to guide COVID-19 recovery efforts in the fields of employment and social policy
in 202019. The agenda sets out a five-year action plan with 12 actions to help equip people in Europe with
better skills and the importance of the care sector as a whole is specifically mentioned.

1. Ensure appropriate training, continuing professional development and support
for childminders
2. Support the acquisition of competences related to the care of children on the
autism spectrum for effective inclusion
3. Harmonise and recognise childminding across Europe and strive for a common
curriculum
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hildIN strongly recommends European institutions, relevant public authorities and social
partners of EU Member States, in particular those bodies related to child rights, disability rights,
and training and certification of home care professionals to ensure the development of effective
childminder training to respond to the support needs of autistic children across Europe, in line with the
project’s findings.
Specialist training for childminders is an effective way to contribute to better outcomes for autistic
children as well as to improve their quality of life, and inclusion in society. Public authorities and other
relevant stakeholders should therefore foster policy actions at national/regional level and ensure that
adequate resources and funding are dedicated to this issue as investing in education will have a significant
impact on the outcomes of autistic children.

The evaluation of the project highlights the added value of autism-specific trainings for childminders. In
line with EU priorities, ChildIN thus recommends to develop and ensure the availability of appropriate
training, including practical and field-based experiences, as well as continuing professional development
and support for childminders in relation to autism.
To this end, ChildIN recommends:






ensure that such training is designed to address the needs of childminders and autistic children;
adequately address the knowledge gap and provide upgrading pathways for childminders;
involve learners in the design of the trainings;
equip both learners and educators with adaptability skills in order to suit new professional
situations;
and tackle the COVID-19 specific VET issues raised by the pandemic.

“In the ChildIN Mobility Days, I have learnt about the different kinds of intervention programmes
and models as never before” (Social worker and childminder, Portugal)

ChildIN found that it is essential to develop appropriate training, including practical and field-based
experiences, as well as access to current research and best practice regarding childcare strategies to
ensure inclusion pathways for autistic children since early years. Emphasis should be placed on upgrading
knowledge and regularly refreshing practice with respect to childminders’ experience to enhance their
competence and confidence. Training in autism should be provided on an ongoing basis so that all
childminders are empowered to work with children on the spectrum.
To this end, ChildIN recommends:


providing evidence-based approaches to teaching and learning for children on the autism
spectrum;
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systematically involve autism representatives and experts in the design of the training;
adequately reflect the diversity of people on the autism spectrum (e.g.: with and without a
learning disabilities) and of their support needs;
fostering the acquisition of digital skills for a successful use of blended and/or e-learning training
or exchanges for professionals.

“I think that developing a training is necessary because autism is a very diverse spectrum, and we
need to prepare caregivers for this diversity and to act in accordance with the individuality of each
person.” (VET provider, Portugal)
ChildIN has directly contributed to the VET field priority of providing upgrading pathways for a profession
whose impact is largely underestimated. ChildIN work is carried out across countries, according to
European standards and in compliance with the learning outcomes approach, to contribute to an overall
aim of recognition of the profession, which is certified in some countries, but not yet in others.
ChildIN recommends:






developing a European dimension for the profession and focusing on neglected profiles, e.g. those
childminders providing care at home, building up on the basis of the ESCO existing profile (5311
Child care worker20);
ensure full recognition within the national qualification frameworks, like in France and Portugal,
were a specialization has been submitted to the relevant national authorities;
ensure sustainability and quality of childminders training and certification thanks to ChildIN
guidelines available in the project dedicated website21;
ensure that outcomes of this project are used to further develop adequate training for a wide
range of professionals in Europe across relevant sectors, including for teachers and educators.

“The most important result for me after participating in the ChildIN training, would be to have
professional recognition and to consider the childminders as being real professionals and part of
the team caring for children with autism”. (Childminder from France)
Implementing these key recommendations will ensure childminders across Europe are better equipped
to meet the needs of autistic children and fulfil the European countries legal obligations regarding
inclusion and the rights of people with disabilities.

Disclaimer: The European Commission support for the production of this publication does not constitute
an endorsement of the contents which reflects the views only of the authors, and the Commission cannot
be held responsible for any use which may be made of the information contained therein.
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